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17th century Colonial America
Warrants for Lands

◆ Standard 3-2.7
◆ Standard 4-2.5
◆ Standard 8-1.4

Grand Council Journal
◆ Standard 3-2.7
◆ Standard 4-2.6
◆ Standard 8-1.4

18th century to 1763
Manumission for Judith Ladson

1 May 1716
◆ Standard 4-3.6
◆ Standard 4-3.7

Slave Sale Announcement (1739)
◆ Standard 3-2.7
◆ Standard 4-2.5

1740 Slave Codes
◆ Standard 3-2.7
◆ Standard 4-2.7
◆ Standard 8-1.4

Slave trade picture
◆ Standard 3-2.7
◆ Standard 4-2.5
◆ Standard 8-1.4

Indigo planting picture (1760)
◆ Standard 3-2.7
◆ Standard 4-2.5
◆ Standard 4-2.6
◆ Standard 8-1.6

Revolutionary War
Ordered account of John Chavis

◆ Standard 4-3.6
◆ Standard 8-2.2

1782-1829
Governor’s Message regarding Catawba

Indians (1787)
◆ Standard 8-1.4

Petitions of Abolitionist Societies in
Philadelphia (1795)

◆ Standard 4-3.7
Manumission document for Christopher

Rogers concerning Jehu Jones (1798)
◆ Standard 4-6.2

Fine for Slave Labor on Sunday (1806)
◆ Standard 3-4.1

Committee report from petition of Society
of Friends (1813)

◆ Standard 4-6.2
◆ Standard USHC-4.2
◆ Standard USHC-9.5

Petition from Philippe Stanislaus
Noisette, Botanist (1821)

◆ Standard 3-4.1
◆ Standard USHC-4.1

Denmark Vesey Trial (1822)
◆ Standard 8-3.3

Eli Whitney cotton press (1825)
◆ Standard 3-4.2
◆ Standard 8-3.1

Bills of Sale-2 (1825)
◆ Standard 4-2.5
◆ Standard 8-1.4

Runaway slave reward (1827)
◆ Standard 3-4.1
◆ Standard 4-4.6

Antebellum Society 1830-1860
American memory — Gullah

◆ Standard 3-4.2
◆ Standard 8-1.4
◆ Standard 8-3.1
◆ Standard USHC-4.1

Petition to General Assembly 1840
◆ Standard 3-4.1

Committee on Federal Relations —
Wilmot Proviso (1847)

◆ Standard 4-5.7
1850 Census

◆ Standard 3-4.2
◆ Standard 8-3.1

Mann-Simons photo (1850s)
◆ Standard 3-4.1

Practical Illustration of the Fugitive
Slave Law (1851)

◆ Standard 4-4.6
Slave Auction picture (1851)

◆ Standard 3-4.2
◆ Standard 8-3.1
◆ Standard USHC-4.1

The State vs. L.A.J. Stubbs (1852)
◆ Standard 3-4.2
◆ Standard USHC-4.1

The Sources



Marion Star article on Fugitive Slaves
(1852)

◆ Standard 4-4.6
◆ Standard 4-6.2

Committee Report — Massachusetts
Recommendation (1804)

◆ Standard 4-5.7
Slave quarters picture (1860)

◆ Standard 3-4.1
◆ Standard 3-4.2
◆ Standard 8-3.1

Civil War
Declaration of Immediate Causes

◆ Standard 3-4.3
◆ Standard 4-6.3
◆ Standard 8-3.4
◆ Standard USHC-4.2

Ordinance of Secession
◆ Standard 3.4-3
◆ Standard 4-6.3
◆ Standard 8-3.4
◆ Standard USHC-4.2

Petition from Sundry Inhabitants of
Beaufort and Barnwell Counties
(1861)

◆ Standard 4-6.2
Letter from General Jordan to

General Hunter
◆ Standard 4-6.6
◆ Standard 8-3.6

Letter from General Hunter to
General Jordan

◆ Standard 4-6.6
◆ Standard 8-3.6

Emancipation Day
◆ Standard 4-6.4
◆ Standard USHC-4.3

Military service record
◆ Standard 3-4.5
◆ Standard 4-6.6
◆ Standard 8-3.6

Pension record
◆ Standard 3-4.5
◆ Standard 4-6.6
◆ Standard 8-3.6
◆ Standard USHC-4.3

Reconstruction
Freedmen’s Bureau document

(1865-1867)
◆ Standard 3-4.7
◆ Standard 5-1.3
◆ Standard 8-4.2
◆ Standard 8-4.4
◆ Standard USHC-4.5

Zion Charleston School (1866)
◆ Standard 3-4.7
◆ Standard 5-1.3
◆ Standard 8-4.4

Ratification 14th Amendment
◆ Standard 5-1.2
◆ Standard 8-4.1
◆ Standard USHC-4.4
◆ Standard USG-2.5

Ratification 15th Amendment
◆ Standard 5-1.2
◆ Standard 8-4.1
◆ Standard USHC-4.4
◆ Standard USG-2.5

1868 Constitution
◆ Standard 8-4.3
◆ Standard USHC-4.5

Commission on Immigration (1868)
◆ Standard 8-5.6

Voter Profiles
◆ Standard 8-4.5
◆ Standard USHC-4.5

1870 Population Census
◆ Standard 3-4.7
◆ Standard 5-1.4
◆ Standard 8-4.2
◆ Standard USHC-4.5

KKK trial in Columbia (1871)
◆ Standard 5-1.5

Ploughing rice picture
◆ Standard 3-4.7
◆ Standard 5-1.4
◆ Standard 8-4.1
◆ Standard 8-4.2

Turn of the 20th Century
Black Flag article (1895)

◆ Standard 8-5.1
1895 Constitution

◆ Standard 8-5.1
◆ Standard USHC-4.5

The Sources



1895 Constitution signatures
◆ Standard 8-5.1
◆ USHC-4.5

1898 Acts No. 483
◆ Standard 3-5.2

Lynching article (1899)
◆ Standard 8-5.2
◆ Standard USHC-4.5

Charleston Street Scene (1900)
◆ Standard 3-5.4
◆ Standard 8-5.4
◆ Standard USHC-5.5

African American Baseball team (1920)
◆ Standard 8-6.4

Depression/WWII
Saluda Chattel Mortgages

◆ Standard USHC-7.5
1930 Population Census

◆ Standard USHC-7.5
Boll Weevil document

◆ Standard 8-7.3
Tobacco stringing picture

◆ Standard USHC-7.5
◆ Standard 8-7.3

Big Apple photograph
◆ Standard USHC-7.2

USO integrated meeting
◆ Standard USHC-8.3

Civil Rights
Booker T. Washington Birthplace

memorial documents (1946)
◆ Standard USHC-5.7
◆ Standard USHC-9.5

Briggs vs. Elliott (1949)
◆ Standard 3-5.6
◆ Standard 5-5.3
◆ Standard 8-7.4
◆ Standard USHC-9.5

Civil Rights flyer (1959)
◆ Standard 8-7.4
◆ Standard USHC-9.5

Columbia woman protesting segregation
(1960)

◆ Standard 3-5.6
◆ Standard 5-5.3
◆ Standard 8-7.4
◆ Standard USHC-9.5

Non-violent sit-in picture (1960s)
◆ Standard 3-5.6
◆ Standard 5-5.3
◆ Standard 8-7.4
◆ Standard USHC-9.5

The Sources



Grade 3
South Carolina History

Standard 3-2: The student will demonstrate an understanding of the exploration and
settlement of South Carolina and the United States.

Indicator 3-2.7: Explain the transfer of the institution of slavery into South Carolina from the
West Indies, including the slave trade and the role of African Americans in the developing
plantation economy; the daily lives of African American slaves and their contributions to South
Carolina, such as the Gullah culture and the introduction of new foods; and African American
acts of resistance against white authority. (H, E, P, G)

◆  Slave Sale Announcements
◆  Indigo planting picture
◆  Grand Council Journal
◆  Warrants for Lands
◆  Slave trade picture

Standard 3-4: The student will demonstrate an understanding of the events that led to the
Civil War, the course of the War and Reconstruction, and South Carolina’s role in these
events.

Indicator 3-4.1: Compare the conditions of daily life for various classes of people in South
Carolina, including the elite, the middle class, the lower class, the independent farmers, and the
free and the enslaved African Americans. (H, E)

◆  Slave quarters picture
◆  Mann-Simons photo
◆  Petition to General Assembly 1840
◆  Petition from Philippe Stanislaus Noisette, Botanist
◆  Runaway slave reward
◆  Fine for Slave Labor on Sunday

Indicator 3-4.2: Summarize the institution of slavery prior to the Civil War, including reference
to conditions in South Carolina, the invention of the cotton gin, subsequent expansion of
slavery, and economic dependence on slavery. (H, E, P)

◆  1850 Census
◆  Eli Whitney — Cotton Patent Press
◆  Slave quarters picture
◆  Slave Auction picture
◆  The State vs. L.A.J. Stubbs
◆  American Memory — Gullah

Indicator 3-4.3: Explain the reasons for South Carolina’s secession from the Union, including the
abolitionist movement, states’ rights, and the desire to defend South Carolina’s way of life.
(H, P, E)

◆  Declaration of Immediate Causes
◆  Ordinance of Secession

Indicator 3-4.5: Summarize the effects of the Civil War on the daily lives of people of different
classes in South Carolina, including the lack of food, clothing, and living essentials and the
continuing racial tensions. (H, E)

◆  Military service record
◆  Confederate Pension record

Indicator 3-4.7: Summarize the effects of Reconstruction in South Carolina, including the
development of public education, racial advancements and tensions, and economic changes.
(H, E, P)

◆  Ploughing rice picture
◆  Zion Charleston school
◆  1870 population census
◆  Freedmen’s Bureau



Standard 3-5: The student will demonstrate an understanding of the major developments
in South Carolina in the late nineteenth century and the twentieth century.

Indicator 3-5.2: Summarize the effects of the state and local laws that are commonly known as
Jim Crow laws on African Americans in particular and on South Carolinians as a whole.
(H, P, E, G)

◆  1898 Acts No. 483
Indicator 3-5.4: Explain the impact and the causes of emigration from South Carolina and
internal migration from the rural areas to the cities, including unemployment, poor sanitation
and transportation services, and the lack of electricity and other modern conveniences in rural
locations. (H, E, G)

◆  Charleston Street Scene
Indicator 3-5.6: Summarize the key events and effects of the civil rights movement in South
Carolina, including the desegregation of schools (Briggs v. Elliott) and other public facilities and
the acceptance of African Americans’ right to vote. (P, H)

◆  Briggs vs. Elliott
◆  Non-violent sit-in picture
◆  Columbia woman protesting segregation

Grade 4
United States Studies to 1865

Standard 4-2: The student will demonstrate an understanding of the settlement of North
America by Native Americans, Europeans, and African Americans and the interactions
among these peoples.

Indicator 4-2.5: Summarize the introduction and establishment of slavery in the American
colonies, including the role of the slave trade; the nature of the Middle Passage; and the types of
goods — rice, indigo, sugar, tobacco, and rum, for example — that were exchanged among the
West Indies, Europe, and the Americas. (E, H, G, P)

◆  Slave-sale announcements
◆  Indigo planting picture
◆  Slave trade picture
◆  Warrants for lands
◆  Bills of Sale

Indicator 4-2.6: Explain the impact of indentured servitude and slavery on life in the New World
and the contributions of African slaves to the development of the American colonies, including
farming techniques, cooking styles, and languages. (H, E)

◆  Grand council Journal
◆  Indigo planting picture

Indicator 4-2.7: Explain how conflicts and cooperation among the Native Americans,
Europeans, and Africans influenced colonial events including the French and Indian Wars, slave
revolts, Native American wars, and trade. (H, G, P, E)

◆  1740 Slave Codes

Standard 4-3: The student will demonstrate an understanding of the conflict between the
American colonies and England.

Indicator 4-3.6: Compare the daily life and roles of diverse groups of Americans during and
after the Revolutionary War, including roles taken by women and African Americans such as
Martha Washington, Mary Ludwig Hays McCauley (Molly Pitcher), Abigail Adams, Crispus
Attucks, and Peter Salem. (H, P)

◆  Manumission for Judith Ladson 1 May 1716
◆  Ordered account of John Chavis



Indicator 4-3.7: Explain the effects of the American Revolution on African Americans and
Native Americans, including how the war affected attitudes about slavery and contributed to the
inclusion of abolition in early state constitutions and how the Land Ordinance of 1785 and the
Northwest Ordinance of 1787 that were developed by Congress influenced the future of Native
Americans. (H, P, G)

◆  Manumission for Judith Ladson 1 May 1716
◆  Petitions of Abolitionist Societies in Philadelphia

Standard 4-4: The student will demonstrate an understanding of the beginnings of
America as a nation and the establishment of the new government.

Indicator 4-4.6: Illustrate how the ideals of equality as described in the Declaration of
Independence were slow to take hold as evident in the Three-Fifths Compromise and the Fugitive
Slave Acts. (P, H)

◆  Marion Star article on Fugitive Slaves
◆  Practical Illustration of the Fugitive Slave Law
◆  Runaway slave reward

Standard 4-5: The student will demonstrate an understanding of the westward movement
and its impact on the institution of slavery.

Indicator 4-5.7: Explain how specific legislation and events affected the institution of slavery in
the territories, including the Northwest Ordinance of 1787, the Missouri Compromise, the
annexation of Texas, the Compromise of 1850, the Kansas-Nebraska Act, and the Dred Scott
decision. (H, G)

◆  Committee Report–Massachusetts Recommendation
◆  Committee on Federal Relations–Wilmot proviso

Standard 4-6: The student will demonstrate an understanding of the Civil War and its
impact on America.

Indicator 4-6.2: Summarize the roles and accomplishments of the leaders of the abolitionist
movement and the Underground Railroad before and during the Civil War, including those of
Harriet Tubman, John Brown, Frederick Douglass, Harriet Beecher Stowe, Sojourner Truth, and
William Lloyd Garrison. (H, P)

◆  Manumission document of Christopher Rogers concerning Jehu Jones
◆  Petition of Sundry Citizens of Beaufort and Barnwell Counties
◆  Committee report from petition of Society of Friends
◆  Marion Star article on Fugitive Slaves

Indicator 4-6.3: Explain how specific events and issues led to the Civil War, including the
sectionalism fueled by issues of slavery in the territories, states’ rights, the election of 1860, and
secession. (H, G, E)

◆  Declaration of Immediate Causes
◆  Ordinance of Secession

Indicator 4-6.4: Summarize significant key battles, strategies, and turning points of the Civil
War — including the battles of Fort Sumter and Gettysburg, the Emancipation Proclamation, the
significance of the Gettysburg Address, and the surrender at Appomattox — and the role of
African Americans in the War. (H, G, E)

◆  Emancipation Day
◆  Letter from General Jordan to General Hunter
◆  Letter from General Hunter to General Jordan

Indicator 4-6.6: Explain the impact of the Civil War on the nation, including its effects on the
physical environment and on the people — soldiers, women, African Americans, and the civilian
population of the nation as a whole. (H, P, G, E)

◆  Military service record
◆  Confederate Pension record



Grade 5
United States Studies: 1865 to present

Standard 5-1: The student will demonstrate an understanding of Reconstruction and its
impact on racial relations in the United States.

Indicator 5-1.2: Summarize the provisions of the Thirteenth, Fourteenth, and Fifteenth
Amendments to the Constitution, including how the amendments protected the rights of African
Americans and sought to enhance their political, social, and economic opportunities. (P, E, H)

◆  Ratification document for 14th Amendment
◆  Ratification document for 15th Amendment

Indicator 5-1.3: Explain the effects of Reconstruction on African Americans, including their new
rights and restrictions, their motivations to relocate to the North and the West, and the actions of
the Freedmen’s Bureau. (P, G, E, H)

◆  Zion Charleston school
◆  Freedmen’s Bureau

Indicator 5-1.4: Compare the economic and social effects of Reconstruction on different
populations, including the move from farms to factories and the change from the plantation
system to sharecropping. (E, P)

◆  1870 Population Census
◆  Ploughing rice picture

Indicator 5-1.5: Explain the purpose and motivations behind the rise of discriminatory laws and
groups and their effect on the rights and opportunities of African Americans in different regions
of the United States. (P, G, E, H)

◆  KKK trial in Columbia

Standard 5-4: The student will demonstrate an understanding of the economic boom-and-
bust in America in the 1920s and 1930s, its resultant political instability, and the
subsequent worldwide response.

Indicator 5-4.1: Summarize changes in daily life in the boom period of the 1920s, including the
improved standard of living; the popularity of new technology such as automobiles, airplanes,
radio, and movies; the Harlem Renaissance and the Great Migration; Prohibition; and racial and
ethnic conflict. (P, E, H)

◆  Big Apple document

Standard 5-5: The student will demonstrate an understanding of the social, economic, and
political events that influenced the United States during the Cold War era.

Indicator 5-5.3: Explain the advancement of the civil rights movement in the United States,
including key events and people: desegregation of the armed forces, Brown v. Board of
Education, Martin Luther King Jr., Rosa Parks, and Malcolm X. (P, G, H)

◆  Non-violent sit-in picture
◆  Columbia woman protesting segregation
◆  Briggs vs. Elliott



Grade 8
South Carolina: One of the United States

Standard 8-1: The student will demonstrate an understanding of the settlement of South
Carolina and the United States by Native Americans, Europeans, and Africans.

Indicator 8-1.4: Explain the growth of the African American population during the colonial
period and the significance of African Americans in the developing culture (e.g., Gullah) and
economy of South Carolina, including the origins of African American slaves, the growth of the
slave trade, the impact of population imbalance between African and European Americans, and
the Stono Rebellion and subsequent laws to control the slave population. (H, G, P, E)

◆  1740 Slave Codes
◆  Bills of Sale
◆  Slave trade picture
◆  American Memory — Gullah
◆  Governor’s Message regarding Catawba Indians
◆  Grand Council Journal
◆  Warrants for Lands

Indicator 8-1.6: Explain how South Carolinians used natural, human, and political resources to
gain economic prosperity, including trade with Barbados, rice planting, Eliza Lucas Pinckney and
indigo planting, the slave trade, and the practice of mercantilism. (H, G, E)

◆  Indigo planting picture

Standard 8-2: The student will demonstrate an understanding of the American
Revolution — the beginnings of the new American nation and South Carolina’s part in the
development of that nation.

Indicator 8-2.2: Compare the perspectives and roles of different South Carolinians during the
American Revolution, including those of political leaders, soldiers, partisans, Patriots, Tories/
Loyalists, women, African Americans, and Native Americans. (H, G, P, E)

◆  Ordered account of John Chavis

Standard 8-3: The student will demonstrate an understanding of the American Civil
War — its causes and effects and the major events that occurred during that time.

Indicator 8-3.1: Explain the importance of agriculture in antebellum South Carolina, including
plantation life, slavery, and the impact of the cotton gin. (H, G, E)

◆  1850 Census
◆  Eli Whitney — Patent Cotton Press
◆  Slave quarters picture
◆  Slave auction picture
◆  American memory — Gullah

Indicator 8-3.3: Draw conclusions about how sectionalism arose from events or circumstances of
racial tension, internal population shifts, and political conflicts, including the Denmark Vesey
plot, slave codes, and the African American population majority. (H, P, E)

◆  Denmark Vesey Trial

Indicator 8-3.4: Compare the attitudes of the unionists, cooperationists, and secessionists in
South Carolina and summarize the reasons that the members of the South Carolina secession
convention in 1860 voted unanimously to secede from the Union, including concerns about
states’ rights and fears about abolition. (H, P, G, E)

◆  Declaration of Immediate Causes
◆  Ordinance of Secession



Indicator 8-3.6: Compare the effects of the Civil War on daily life in South Carolina, including
the experiences of plantation owners, women, Confederate and Union soldiers, African
Americans, and children. (H, E)

◆  Letter from General Hunter to General Jordan
◆  Letter from General Jordan to General Hunter
◆  Military Service record
◆  Confederate Pension record

Standard 8-4: The student will demonstrate an understanding of the impact of
Reconstruction on the people and government of South Carolina.

Indicator 8-4.1: Explain the purposes of Reconstruction with attention to the economic, social,
political, and geographic problems facing the South, including reconstruction of towns, factories,
farms, and transportation systems; the effects of emancipation; racial tension; tension between
social classes; and disagreement over voting rights. (H, G, P, E)

◆  Ratification document for 14th Amendment
◆  Ratification document for 15th Amendment
◆  Freedmen’s Bureau
◆  Ploughing rice picture

Indicator 8-4.2: Summarize Reconstruction in South Carolina and its effects on daily life in
South Carolina, including the experiences of plantation owners, small farmers, freedmen,
women, and northern immigrants. (H, P, E)

◆  1870 Population census
◆  Freedmen’s Bureau
◆  Ploughing rice picture

Indicator 8-4.3: Summarize the events and the process that led to the ratification of South
Carolina’s constitution of 1868, including African American representation in the constitutional
convention; the major provisions of the constitution; and the political and social changes that
allowed African Americans, Northerners, “carpetbaggers,” and “scalawags” to play a part in
South Carolina state government. (H, P)

◆  Constitution of 1868

Indicator 8-4.4: Explain how events during Reconstruction improved opportunities for African
Americans but created a backlash that, by the end of Reconstruction, negated the gains African
Americans had made, including the philanthropy of northern aid societies, the assistance
provided by the federal government such as the Freedmen’s Bureau, and their advancement in
politics and education. (H, P, E)

◆  Zion Charleston School
◆  Freedmen’s Bureau

Indicator 8-4.5: Summarize the successes and failures that occurred in South Carolina during
Reconstruction, including the bribery of legislators, corruption in political parties, the
development of public education, and violence during the election of 1876. (H, P)

◆  Votes Profiles from Lincoln and Whittmore Townships

Standard 8-5: The student will demonstrate an understanding of major social, political,
and economic developments that took place in the United States during the second half of
the nineteenth century.

Indicator 8-5.1: Summarize the political, economic, and social conditions in South Carolina
following the end of Reconstruction, including the leadership of Wade Hampton and the
so-called Bourbons or Redeemers, agricultural depression and struggling industrial development,
the impact of the temperance and suffrage movements, the development of the 1895
constitution, and the evolution of race relations and Jim Crow laws. (H, P, E)

◆  1895 Constitution
◆  1895 Constitution page of signatures
◆  Black flag Article



Indicator 8-5.2: Compare key aspects of the Populist movement in South Carolina, including the
economic and political roots of Populism, the leadership of Benjamin Tillman, conflicts between
the Tillmanites and the Conservatives, the founding of land-grant colleges, and the increased
racial conflicts and lynching. (H, G, P)

◆  Lynching Article

Indicator 8-5.4: Compare migration patterns within South Carolina and in the United States as
a whole in the late nineteenth century, including the population shift from rural to urban areas,
migration between regions of the United States, the westward expansion, and the motivations for
migration and settlement. (H, G, E)

◆  Charleston Street Scene

Indicator 8-5.6: Explain the significance that the increased immigration into the United States
in the late nineteenth century had for the state of South Carolina, including cultural and
economic contributions of immigrants, opportunities and struggles experienced by immigrants,
increased racial hostility, and the effect of racial and ethnic diversity on national identity.
(H, G, P, E)

◆  Commission on Immigration

Standard 8-6: The student will demonstrate an understanding of South Carolina’s
development during the early twentieth century.

Indicator 8-6.4: Explain the causes and the effects of changes in South Carolina culture during
the 1920s, including Prohibition, the boll weevil, the rise of mass media, increases in tourism
and recreation, the revival of the Ku Klux Klan, and the Southern Literary Renaissance. (H, P)

◆  African American Baseball team

Standard 8-7: The student will demonstrate an understanding of South Carolina’s
economic revitalization during World War II and the latter twentieth century.

Indicator 8-7.3: Explain how the increased industrialization and mechanization, the reduction
in cotton production, and the emigration of African Americans both resulted from and
contributed to agricultural decline in South Carolina. (H, E)

◆  Boll Weevil document
◆  Tobacco stringing picture

Indicator 8-7.4: Explain the factors that influenced the economic opportunities of African
American South Carolinians during the latter twentieth century, including racial discrimination,
the Briggs v. Elliott case, the integration of public facilities and the civil rights movement,
agricultural decline, and statewide educational improvement. (H, P, E)

◆  Briggs vs. Elliott
◆  Civil Rights flyer
◆  Non-violent sit-in picture
◆  Columbia woman protesting segregation

High School Core Area Standards
United States History and the Constitution

Standard USHC-4: The student will demonstrate an understanding of the causes and the
course of the Civil War and Reconstruction in America.

Indicator USHC-4.1: Compare the social and cultural characteristics of the North, the South,
and the West during the antebellum period, including the lives of African Americans and social
reform movements such as abolition and women’s rights. (H, P, G)

◆  Slave auction picture
◆  The State vs. L.A.J. Stubbs
◆  American Memory — Gullah
◆  Petition from Philippe Stanislaus Noisette, Botanist



Indicator USHC-4.2: Explain how the political events and issues that divided the nation led to
civil war, including the compromises reached to maintain the balance of free and slave states,
the successes and failures of the abolitionist movement, the conflicting views on states’ rights
and federal authority, the emergence of the Republican Party and its win in 1860, and the
formation of the Confederate States of America. (H, P)

◆  Declaration of Immediate Causes
◆  Ordinance of Secession
◆  Committee Report from Petition of Society of Friends

Indicator USHC-4.3: Outline the course and outcome of the Civil War, including the role of
African American military units; the impact of the Emancipation Proclamation; and the
geographic, political, and economic factors involved in the defeat of the Confederacy. (H, G, E, P)

◆  Emancipation Day
Indicator USHC-4.4: Summarize the effects of Reconstruction on the southern states and the
roles of the Thirteenth, Fourteenth, and Fifteenth Amendments in that era. (H, P)

◆  Ratification Document for 14th Amendment
◆  Ratification Document for 15th Amendment

Indicator USHC-4.5: Summarize the progress made by African Americans during Reconstruction
and the subsequent reversals brought by Reconstruction’s end, including the creation of the
Freedmen’s Bureau, gains in educational and political opportunity, and the rise of anti-African
American factions and legislation. (H, E, G, P)

◆  Lynching Article
◆  1870 Population Census
◆  1868 Constitution
◆  Voter Profiles from Lincoln and Whittmore Townships
◆  1895 Constitution
◆  1895 Constitution page of signatures
◆  Freedmen’s Bureau

Standard USHC-5: The student will demonstrate an understanding of major social,
political, and economic developments that took place in the United States during the
second half of the nineteenth century.

Indicator USHC-5.5: Explain the causes and effects of urbanization in late nineteenth-century
America, including the movement from farm to city, the continuation of the women’s suffrage
movement, and the migration of African Americans to the North and the Midwest. (H, G, E, P)

◆  Charleston Street Scene
Indicator USHC-5.7: Compare the accomplishments and limitations of the progressive
movement in effecting social and political reforms in America, including the roles of Theodore
Roosevelt, Jane Addams, W. E. B. DuBois, and Booker T. Washington. (H, P, E)

◆  Booker T. Washington Birthplace Memorial documents
Standard USHC-7: The student will demonstrate an understanding of the economic boom-
and-bust in America in the 1920s and 1930s, its resultant political instability, and the
subsequent worldwide response.

Indicator USHC-7.2: Explain cultural responses to the period of economic boom-and-bust,
including the Harlem Renaissance; new trends in literature, music, and art; and the effects of
radio and movies. (H, E)

◆  Big Apple photograph

Indicator USHC-7.5: Compare the first and second New Deals as responses to the economic bust
of the Great Depression, including the rights of women and minorities in the workplace and the
successes, controversies, and failures of recovery and reform measures such as the labor
movement. (H, P, E)

◆  Tobacco stringing picture
◆  Saluda Chattel Mortgages
◆  1930 Population census



Standard USHC-8: The student will demonstrate an understanding of the impact of World
War II on United States’ foreign and domestic policies.

Indicator USHC-8.3: Summarize the impact of World War II and war mobilization on the home
front, including war bond drives, rationing, the role of women and minorities in the workforce,
and racial and ethnic tensions such as those caused by the internment of Japanese Americans.
(H, E)

◆  USO integrated meeting

Standard USHC-9: The student will demonstrate an understanding of the social, economic,
and political events that impacted the United States during the Cold War era.

Indicator USHC-9.5: Explain the movements for racial and gender equity and civil liberties,
including their initial strategies, landmark court cases and legislation, the roles of key civil rights
advocates, and the influence of the civil rights movement on other groups seeking ethnic and
gender equity. (H, P)

◆  Briggs vs. Elliott
◆  Non-violent sit-in picture
◆  Columbia woman protesting segregation
◆  Booker T. Washington Birthplace Memorial documents
◆  Civil Rights flyer
◆  Committee Report from petition of Society of Friends

High School Core Area Standards
United States Government

Standard USG-2: The student will demonstrate an understanding of the foundations of the
American republic — its basic democratic principles and its political systems.

Indicator USG-2.5: Explain factors that have shaped the distinctive characteristics of American
society, including the belief in limited government, religious freedom, diversity of the population,
and relative social equality. (P)

◆  Ratification document for 14th Amendment
◆  Ratification document for 15th Amendment
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Examination of Pompey a negro man belonging to Mr Bryants
Denmark Vesey has often spoken to me about the insurrection and endeavoured [sic]

to persuade me to join them, he enquired of me if my master had not arms in his house
and tried to persuade me to get them from him — the blacks stood in great fear of him and
[illegible] so much so, that I always endeavoured [sic] to avoid him.

Examination of Edwin a Negro man belonging to Mr Paul
Charles belongs to Juge Drayton — he told me that Monday Gell and Denmark Vesey

knew about the insurrection of the blacks — he said that William Paul in consequence of
his having given testimony would run a great risk of his life if he went out.  I heard every
body, even the women say when several were apprehended that they wondered that Mon-
day Gell and Denmark Vesey were not taken.

Examination of Frank a Negro man belonging to Mr Ferguson.
The first time I spoke with Monday Gell ’twas one night a Vesey’s house, where I heard
Vesey tell Monday, he must send some one round into the country to [illegible] the people
down.  Monday replied he had directed Jack to go up, and told him to tell the people to
come down and join in the fight against the Whites, and to ascertain and inform him how
many people he could get to agree — A few days after I met Vesey, Monday, and Jack in the
street under Mr Duncans trees at night, where Jack stated, that he had been in the country
round by Goose Creek and Dorchester and that he had spoken to 6,600 persons who had
agreed to join.  At Veseys the first time I spoke to Monday, he was going away early and
Vesey asked him to stay: when Monday said he expected that night a meeting at this house
to fix upon and mature the plan &c. and he could not stay.  I afterwards conversed with
Monday in his shop where he asked me if I had heard that Bennetts and Poyas’ people
were taken up, that ’twas a great pity — he said he had joined in the business — I told him
to take care that he was not taken up.  Whenever I talked with Vesey, he always spoke of
Monday

[Page 2]

being his principal and active man in this business — I heard Jack say, he would pay no
more wages, he was too busy in seeing about this insurrection, besides what would the
Whites want with wages — they would soon be no more.  Monday Gell said to Vesey, that if
Jack had so many men, they had better wait no longer, but begin the business at once and
others would join.

Mr James Ferguson who was present at Franks examination stated to the Court that
the testimony of Frank was in substance what he had before told him.

Examination of Pharo — belonging to Mr Thompson
One evening I over heard two men in the street say that [illegible] Berry and Denmark
Vesey were two principal men — Perault belong to Mr Strohecker said to me last Tuesday
that the black people were not worth any thing, but that there was a French Band, which if
they could get only 100 men to join with them would attack the work house and take their
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friends out.  I once went to Monday Gells, who had told me he wanted to see me — this was
before Mr Pauls’ William was taken up, I then met Charles Drayton and Mr Fergusons
Frank frequents Mondays house — Monday said he wanted to say something particular to
me, and Charles winked at him, when Monday stopped [illegible] — Charles asked me on
friday the 14th June in the streets to lend him a horse next Sunday evening — I said I could
not.

Examination of Patrick belonging to Miss Datty
I know Charles Drayton — about 5 months ago he met me in the street, when he stopped
me, and asked me to join with him — I asked him in what — he said he want to make up a
Company — I said what for, he said for some respectable known man coming here from
abroad — I said I did not want death to take me yet and quit him.

Examination of Y* belonging to Colonel George W. Cross
Peter Poyas first spoke to me and asked me to join. I asked him to join what, the Church —
he said no, have you not heard that the blacks are going to try to take the Country from
the Whites — I asked him if he thought he had force enough to do it — he said yes aplenty.

*See next page —
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◆ Polite, Samuel. Gullah — St. Helena Island, South Carolina social conditions. Interview by
Lorenzo Dow Turner. Part of American Dialect Society Collection, American Memory
from the Library of Congress, Archive of Folk Culture, American Folklife Center.
Available online at http://memory.loc.gov/ammem/collections/voices/title.html

◆ Scott, Ann. Gullah — St. Helena Island, South Carolina social life and customs — history.
Interview by Guy S. Lowman, Lorenzo Dow Turner, and Mrs. John F. Ware. Part of
American Dialect Society Collection, American Memory from the Library of Congress,
Archive of Folk Culture, American Folklife Center. Available online at
http://memory.loc.gov/ammem/collections/voices/title.html

◆ Scott, Ann. Gullah — St. Helena Island, South Carolina — religion. Interview by Lorenzo Dow
Turner. Part of American Dialect Society Collection, American Memory from the Library
of Congress, Archive of Folk Culture, American Folklife Center. Available online at
http://memory.loc.gov/ammem/collections/voices/title.html

◆ Quall, Susan A. Gullah — St. Johns Island, South Carolina — social life and customs — history.
Interview by Archibald A. Hill, Lorenzo Dow Turner, and Mrs. John F. Ware. Part of
American Dialect Society Collection, American Memory from the Library of Congress,
Archive of Folk Culture, American Folklife Center. Available online at
http://memory.loc.gov/ammem/collections/voices/title.html

http://memory.loc.gov/ammem/collections/voices/title.html
http://memory.loc.gov/ammem/collections/voices/title.html
http://memory.loc.gov/ammem/collections/voices/title.html
http://memory.loc.gov/ammem/collections/voices/title.html
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